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POSITIVE PARENTING: INTERVENTION AND PARTICIPANT EVALUATION 2

Abstract

In-person interventions addressing parenting practices are well established in psychological literature.
However, remote psychological services have become more widely available due to the social distancing
measures imposed by the Covid-19 pandemic. This study aimed to report and evaluate an intervention on
positive parenting practices, consisting of eight two-hour sessions, each addressing a specific theme. Thirty
caregivers, primarily mothers of 3 to 12-year-old children with typical development, participated in an
online mediated group intervention. The theoretical foundations of each session are described along with
the results obtained on the parenting-related variables (parental investment, coparenting, involvement,
family adjustment, conflict resolution) and child behavior problems from the caregivers’ perceptions. These
variables were measured using six instruments applied before and after participation in the intervention.
Differences between the pre- and post-test scores were analyzed using a nonparametric statistical test.
Additionally, participants completed a qualitative evaluation form, which was analyzed using Content
Analysis. Although caregivers positively evaluated the intervention, the comparison between the pre- and
post-test results showed statistically significant differences only in children’s emotional problems, which
decreased after the intervention. The findings suggest that the intervention did not produce the expected
changes in other variables. Possible factors contributing to this outcome are discussed.

Keywords: parenting, caregivers, psychosocial intervention, child, child development

PROMOGAO DA PARENTALIDADE POSITIVA: FUNDAMENTOS TEORICOS DE UMA
INTERVENGAO ONLINE EM GRUPO E AVALIAGAO DOS PARTICIPANTES

Resumo
Propostas de intervengdo presenciais em parentalidade sdo consagradas na literatura psicoldgica, mas o
contexto imposto pela pandemia impulsionou a oferta de servigos psicolégicos remotos para a populagao.
Objetivou-se descrever e avaliar uma intervengao em parentalidade positiva elaborada para este estudo,
com 8 sessdes de 2 horas, cada uma com temdtica especifica. A interven¢do, da qual participaram 30
cuidadores, em sua maioria maes de criangas (3 a 12 anos) com desenvolvimento tipico foi realizada de
forma online, em grupo, e com media¢do. Os fundamentos tedricos de cada sessdo sdo descritos, bem
como sdo apresentados os resultados da avalia¢do de diversas varidveis ligadas a parentalidade (investi-
mento parental, coparentalidade, envolvimento, ajustamento familiar, taticas de resolugdo de conflitos), e
dos problemas de comportamento infantil na percep¢do dos cuidadores. Tais varidveis foram comparadas
por meio da aplicagdo de 6 instrumentos, antes e apds a participagdo dos pais na intervenc¢ao. As diferen-
¢as entre pré e pos-teste foram comparadas por meio de um teste estatistico ndo-paramétrico. Os parti-
cipantes também responderam a um questionario qualitativo de avalia¢do da intervengao, analisado por
meio de Andlise de Conteldo. Embora os cuidadores tenham avaliado positivamente a intervengao, os
resultados da comparagdo dos instrumentos mostraram diferencas estatisticamente significativas apenas
na dimensdo problemas emocionais da crianca (redugdo apds a intervengdo). Conclui-se que a interven¢do
ndo alcangou os efeitos esperados em termos de mudangas nas varidveis analisadas, e sdo discutidos os
fatores que podem ter contribuido para estes resultados.

Palavras-chave: parentalidade, cuidadores, intervencdo psicossocial, crianga, desenvolvimento infantil

PROMOCION DE LA PARENTALIDAD POSITIVA: FUNDAMENTOS TEORICOS DE
UNA INTERVENCION GRUPAL EN LINEA Y EVALUACION DE LOS PARTICIPANTES

Resumen
Las propuestas de intervencién presencial en crianza de los hijos estan asentadas en la literatura psicolé-
gica, pero el contexto impuesto por la pandemia ha impulsado la oferta de servicios psicolégicos remotos
a la poblacién. El objetivo fue describir y evaluar una intervencién en parentalidad disefiada para este es-
tudio, con 8 sesiones de 2 horas, cada una con un tema especifico. La intervencion, en la que participaron
30 cuidadores, en su mayoria madres de nifios (3 a 12 afios) con desarrollo tipico, se realizé de forma online,
grupal y con mediacién. Se describen los fundamentos tedricos de cada sesién, asi como los resultados de
la evaluacién de variables vinculadas a parentalidad (inversién parental, coparentalidad, implicacién,
adaptacion familiar, tacticas de resolucién de conflictos) y problemas de conducta infantil en la percepcién
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de los cuidadores. Estas variables se compararon mediante la aplicacion de 6 instrumentos, antes y des-
pués de la participacién de los padres en la intervencién. Las diferencias entre la prueba previa y posterior
se compararon mediante estadistica no paramétrica. Los participantes también respondieron a un cues-
tionario de evaluacién de intervencién cualitativa, analizado mediante Andlisis de Contenido. Aunque los
cuidadores evaluaron positivamente la intervencién, los resultados de la comparacién de los instrumentos
mostraron diferencias estadisticamente significativas solo en la dimensién problemas emocionales del
nifio (reduccion después de la intervencidn). Se concluye que la intervencién no logré los efectos esperados
con respecto a los cambios en las variables analizadas, y se discuten los factores que pueden haber con-
tribuido a estos resultados.
Palabras-clave: parentalidad, cuidadores, intervencién psicosocial, nifio, desarrollo infantil
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Parenting practices encompass activities parents and caregivers undertake to ensure
children and adolescents’ survival and overall development (Barroso & Machado, 2010). These
practices influence various aspects of their lives, including physical and mental health, as well as
motor, affective, cognitive, and linguistic development (Pires et al., 2018). In this context,
parenting-focused interventions are crucial in fostering positive changes in parenting practices
and preventing child behavior problems (Bochi et al., 2016).

Even though these interventions are built considering different perspectives and
methodologies, they usually share the same objectives: to improve parenting practices by raising
awareness, providing training on the specific aspects of child development, improving parental
investment, and establishing a support network for parenting (Martins et al., 2022; Schmidt et
al., 2016). Such interventions are intended to expand the behavioral repertoire of parents and
other caregivers, enhancing their abilities to address children’s different needs according to their
development stage (Bochi et al., 2016).

Intervention programs that promote positive parenting practices often result in favorable
outcomes across multiple dimensions of child development, as they help parents manage
challenging situations more effectively (Beagle & Dumas, 2011). Additionally, these interventions
improve the overall family environment, lead to significant changes in parenting practices, and
reduce child behavior problems (Altafim & Linhares, 2020). Although such interventions are
designed for all caregivers, in practice, mothers and female caregivers tend to participate more
frequently (Finan et al., 2018), as male involvement in child-rearing remains secondary to that
of mothers (Borsa & Nunes, 2011).

In this context, several literature reviews on the effects of face-to-face parenting
interventions (called parental guidance or parental training) highlight a range of positive
repercussions, with considerable improvements in parenting practices, the quality of family
relationships, the parent-child bonding, as well as reduced child behavior problems, in addition
to reduced abusive parenting practices (Altafim & Linhares, 2016; Batista & Weber, 2014;
Benedetti et al., 2020; Bochi et al., 2016; Knerr et al., 2013; Menting et al., 2013; Sanders et al.,
2014; Schmidt et al., 2016; Wright, & Edington, 2016). Despite the positive results, dropout rates
are high, estimated between 40% and 80% (Marin et al., 2019). According to the literature, the
factors facilitating adherence include the programs’ characteristics, such as the role of mediators,
the group’s experience, and how well the intervention proposal meets the participants’ needs. In
turn, the factors hindering adherence include didactic approaches based on mere knowledge
transmission and lack of focus (Mytton et al., 2014).

Furthermore, these intervention programs benefit participating caregivers, especially
their mental health. The acquisition of parenting skills and group support has been associated
with reduced feelings of parental guilt and isolation and increased perceptions of self-efficacy
(Enebrink et al., 2014, Irurita-Ballesteros et al., 2019). Positive impacts among participant

caregivers include enhanced conflict resolution skills, reduced parental stress (Vasquez et al.,
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2016), and improved positive mental health indicators (Barlow et al., 2012). These indicators
show the social relevance of such programs, especially in developing countries.

Some in-person parenting interventions have already been validated in Brazil, with
scientific evidence showing their effectiveness and outcomes for its population. For example, the
Adults and Children Together (ACT) Raising Safe Kids program (Altafim & Linhares, 2020) was
implemented as a public policy in the state of Ceard (Altafim & Linhares, 2022), and the Positive
Parenting Program (Triple P), which the World Health Organization recognized as a program
with strong evidence of effectiveness (Sanders, 2023), was also evaluated in Brazil by Schulz
et al. (2021).

Thus, these interventions designed to promote parenting are recognized as essential
tools to support the complex task of raising a healthy child with emotional and behavioral self-
regulation skills (Souza et al., 2021). The social isolation imposed by the Covid-19 pandemic,
coupled with the more frequent use of digital devices after this period, required psychological
interventions to adapt to the digital model; hence, online networks and platforms were adopted
to ensure the continuity of these interventions (Santana et al., 2020).

One of the advantages of the remote model in this context is that it potentially increases
accessibility to group interventions and training, enabling more people to benefit by removing
geographical restrictions and travel costs (Baumel et al., 2016). The literature lists some
limitations of such a format, including poor adherence levels. Even though remote interventions
remove the distance commuting time, managing an appropriate room and time to participate in
a remote intervention may be challenging for caregivers, considering they will probably
participate from home (Aléssio et al., 2022). Additionally, not having a good Internet connection
or devices with video and audio output (mobile phones or computers) limits access to remote
interventions for those in the most economically vulnerable segments of the population.

Although the international literature points out the positive effects of parenting
interventions in the online format (Baumel & Faber, 2018; Baumel et al., 2016; Breitenstein et al.,
2016; Florean et al., 2020; Nieuwboer et al., 2013; Novianti et al., 2023; Sourander et al., 2022;
Thongseiratch et al., 2020) both for specific problems and more general programs, most of these
interventions are of the self-instructional type. In this modality, the participant watches videos,
listens to podcasts, and completes tasks associated with the content learned on websites or
applications. However, Borloti et al. (2020) note that remote psychological interventions are
seldom evaluated in the Brazilian context.

Based on the previous discussion, this paper outlines the theoretical foundations of a
“Positive Parenting Workshop” and evaluates its outcomes by comparing various parenting
variables before and after participation. Additionally, it presents caregivers’ perspectives on the
intervention. Accordingly, the study explores the following research question: “What aspects of
parenting and child behavior will change after caregivers participate in an online intervention
focused on positive parenting, and how will the caregivers evaluate the intervention?” The

guiding hypothesis is that the intervention will lead to changes in multiple variables among
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participants, who will also provide a positive assessment of the program. This study’s originality
lies in its evaluation of a nationally implemented, remotely mediated parenting intervention

in Brazil.

Method

This is a quantitative study with a subject-as-own-control design, comparing pre- and
post-intervention measures (Cozby, 2003). Additionally, qualitative measures were used to
evaluate the intervention. The independent variable was participation in the intervention, while
the dependent variables encompassed aspects of parenting and child behavior assessed by the
instruments.

This study is part of a larger research project in which a positive parenting workshop
program was applied to families with children and adolescents with typical and atypical
development. The Institutional Review Board approved the study project under protocol
n.° 5.965.681, CAAE: 50637321.1.1001.5542. Only the results of the intervention conducted with

the caregivers of children with typical development are presented in this study.

Participants

The inclusion criteria for the sample, recruited through convenience sampling, were: 1)
being 18 years old or older; 2) being a caregiver of a child aged 3 to 12 years old with typical
development; and 3) having access to a device with a camera, audio, and internet connection to
participate in the intervention. There were no exclusion criteria; however, only caregivers who
completed the pre- and post-tests and attended all but two workshop sessions were included in
the sample. The participants were drawn from six workshops conducted between August 2021

and August 2023, facilitated by different pairs of mediators.

Instruments
The pre-test asked the participants to answer questions about their sociodemographic
profile (e.g., per capita income, number of children under their care, level of education, age,
marital status) and that of their child who motivated them to participate in the workshop (e.g.,
age, gender). Additionally, the instruments below were applied in the pre- and post-tests in the
following order:
1) Strengths and Difficulties Questionnaire - SDQ (Fleitlich et al., 2000). It allows
screening children’s mental health, according to five scales: prosocial behavior (e.g.,
“Considerate of other people’s feelings”), hyperactivity (e.g., “Restless, overactive,
cannot stay still for long”), emotional problems (e.g., “Many fears, easily scared”),
conduct problems (e.g., “Sometimes mischievous”) and peer relationship problems (e.g.,
“Generally liked by other children”). The statements are rated on a 3-point Likert scale,
whose score ranges from 0 to 10 for each scale; the higher the score, the higher the

indicator measured by the factors.
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2) Parenting and Family Adjustment Scale (PAFAS). Its Brazilian version, validated by
Santana (2018), was used. This instrument analyzes potential functional or dysfunctional
practices in family relationships according to five factors: dysfunctional parenting
practices (e.g., “If my child doesn’t do what they’re told to do, | give in and do it myself”);
parents’ emotional maladjustment (e.g., “I feel stressed or worried”); conflicting family
relationships (e.g., “Our family members criticize or put each other down”); problems in
parental teamwork (e.g., “I disagree with my partner about parenting”); and quality of
the parent-child relationship (e.g., “I chat/talk to my child”). Unlike the previous factors,
the higher the score obtained in this factor, the more positive the relationship. The
statements are rated on a 4-point Likert scale, and each factor has a specific maximum
score that will be explained in the results section.

3) Questionnaire d’Engagement Paternel (QEP). Its Brazilian version, validated by Bossardi
et al., 2019, was adopted. It measures parental engagement through five factors, rated
on a 7-point Likert scale: direct and indirect caregiving (e.g., “Giving your child food or
drink”); emotional support (e.g., “Reassuring your child when he/she is afraid”);
evocations (e.g., “Telling your coworkers or friends about funny things your child has
done or said”); play and openness (e.g., “Teaching your child sports - swimming, skating,
riding a bike, playing ball, etc.”); and discipline (e.g., “Scolding your child when he/she
disobeys”). These factors assess the intensity and quality of parental or caregiver
engagement, as well as their presence in their children’s lives (free translation).

4) Parent-Child Conflict Tactics Scales (CTSPC), also adapted for the Brazilian context by
Reichenheim and Moraes (2003), assesses how caregivers deal with conflicts with
children and what behavior correction practices they adopt. The items are rated on a
7-point Likert scale and are organized into five factors: nonviolent discipline (e.g., “Did
you explain to the child why what he/she was doing was wrong?”); psychological
aggression (e.g., “Did you shout, yell, or scream at the child?”); corporal punishment
(e.g., “Did you hit the child on the bottom?”); physical maltreatment (e.g., “Did you
throw or knock the child down?”); and severe physical maltreatment (e.g., “Did you
threaten the child with a knife or gun?”).

5) Escala de Investimento Parental (EIP) [Parental Investment Scale]. Developed by Silva
(2015), this scale assesses how caregivers invest in their children. It comprises three
factors: care and affection (e.g., “Making sure the child sleeps and rests”); coexistence
(e.g., “Celebrating the child’s birthday with the family”); and discipline and values (e.g.,
“Teaching about moral values”) (free translation). Each item is rated on a 5-point Likert
scale, with 0 (zero) assigned when the item “does not apply.”

6) Coparenting Relationships Scale (CRS). Carvalho et al. (2018) adapted it to the
Brazilian context and it assesses the quality of coparental relationship through seven
subscales: endorsement (e.g., “I believe my partner is a good parent”); closeness (e.g.,

“| feel close to my partner when | see him or her playing with our child”); support
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(e.g., “When 'm at my wits end as a parent, my partner gives me the extra support |
need”); undermining (e.g., “My partner sometimes makes jokes or sarcastic comments
about the way | am as a parent”); division of labor (e.g., “My partner does not carry his
or her fair share of the parenting work”); agreement (e.g., “My partner and | have
different ideas about how to raise our child”); and exposure to conflict (e.g., “Do you
argue with your partner about your child in the child’s presence?”). The items in each
factor are rated on a 7-point Likert scale.

These quantitative instruments were chosen because, together, they encompass the
fundamental elements related to the various dimensions of parenting according to the literature
in the field (Barroso & Machado, 2010). The SDQ was used as a child behavior measure and it was
included to evaluate, even if indirectly (via caregivers’ reports), since directly evaluating the
children would be unfeasible in a remote intervention.

In addition to these instruments, which were applied in the post-test, the participants
answered an Intervention Evaluation Questionnaire adapted from Eyberg (1993), including
quantitative and qualitative questions. The questionnaire addressed the parents’ perceptions of
various aspects of the workshop, such as mediators’ performance and suggestions for improving

the intervention, among others.

Description of the intervention

The intervention was developed in 2021 and was based on the principles outlined in the
literature for the effectiveness of parenting programs (Alvarez et al., 2016). It was conducted in
a group format, synchronously and online, with mediators to discuss the topics relevant to
promoting positive parenting with the caregivers of children with typical development. It was
developed to be administered remotely due to the COVID-19 pandemic, but remained in this
format even after social isolation ended.

As Hoghughi (2004) points out, parenting is multifaceted and comprises numerous
aspects involving children’s physical, emotional, and social care; limit setting and rule
establishment; the resources parents have available and their motivation; and parenting styles,
among other elements. These dimensions show that many personal and contextual factors shape
parenting (Kotchick & Forehand, 2002), meaning interventions must cover several topics to
address different determinants, aspects, and dimensions of parenting (Barroso & Machado, 2010).

Thus, each workshop session presented specific themes, objectives, and methodology.
Each session lasted one hour and half, totaling 12 hours of intervention. The sessions were
structured according to following: 1) Positive parenting: expectations and reality; 2) Self-care
and parental mental health; 3) Marital and Coparenting relationships; 4) Child development:
milestones and expectations; 5) Parenting influences and styles; 6) Positive educational practices:
rules and limits; 7) Positive educational practices: affection and social skills; and 8) Workshop

conclusion. As recommended by the literature, the workshop was designed to be comprehensive
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to achieve the expected outcomes while maintaining a limited number of sessions (8 meetings)
(Enumo et al., 2020).

The first session aimed to explain the group’s objectives and assess caregivers’
expectations; welcome and introduce the participants and facilitators; and establish the group
contract. This session also introduced and discussed the concept of positive parenting, which

includes:

[...] Parental behavior based on the best interests of the child that is nurturing, empowering, nonviolent and
provides recognition and guidance which involves setting of boundaries to enable the full development of

the child (Quintana & Lopez, 2013, pg. 79, free translation).

This definition highlights pursuing the child’s best interests, emotional involvement,
avoiding coercive practices, and establishing limits. The six principles of positive parenting
include solving problems together, developing routines, allowing the child to enjoy free time,
listening to and calmly instructing the child, and building skills (Kadzin, 2009). This section also
emphasizes that parenting is a function, meaning that the biological bond between the caregiver
and the child is not what matters, but rather the caregiver’s willingness and commitment to
participating in the child’s upbringing (Federacién Espafiola de Municipios y Provincias, 2015).

Parental self-care and mental health are the focus of the second session. This topic was
not initially included in the pilot workshop (conducted before finalizing the intervention model);
however, feedback from participating caregivers highlighted its need. Hence, it was incorporated
to reflect on the importance of parental self-care and encourage participants to care for their
well-being, considering it benefits both parents and children. Additionally, this session addresses
the importance of a support network (instrumental/material and emotional/affective) (Alvarez
et al., 2018) for preventing caregiver overload, which can negatively impact parenting practices
(Coltro et al., 2020).

Marital and coparenting relationships are discussed in the third session, highlighting
their importance and differences. Practices for fostering positive coparenting relationships are
also introduced. Coparenting refers to how a caregiver (mother or father) shares leadership (or
undermines it) and supports the other caregiver in their parental role, as well as how they
manage conflicts related to child rearing (Bding & Crepaldi, 2016). The coparenting relationship
functions as an autonomous family subsystem, independent of a marital bond between the
couple, and emerges from the interaction between two adults in guiding and meeting the needs
of their children (Feinberg et al., 2012).

Some studies emphasize the importance of caregivers understanding specific aspects of
child development to align their expectations with the realistic capabilities of children at different
ages (Bochi et al., 2016; Pefia et al., 2014; Schmidt et al., 2016). This is the focus of the fourth
session, which aims to enhance caregivers’ awareness of children’s developmental needs and

help them adjust their expectations regarding their children’s abilities at different stages. The
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specific content of this session and the examples used in other sessions are tailored to the age
group of the children for whom the participating caregivers are responsible in each workshop.

The fifth session introduces the concept of parenting styles, encouraging parents to
reflect on areas for improvement within two key dimensions: responsiveness (affection) and
demandingness (discipline). Parenting styles are based on the idea that parent-child interactions
follow specific patterns, encompassing the affective bond, communication, and approaches to
discipline (Oliveira et al., 2018). Since the late 1970s, psychological research has explored
various parenting styles, as conceptualized by Maccoby and Martin (1983): authoritative (also
known as democratic or participatory), authoritarian (in which the establishment of limits in a
coercive manner predominates), indulgent, and neglectful (the latter two often grouped under
permissive parenting), as well as their impact on child development (Pinquart, 2016).

The sixth session explores the role of rules and limits in child rearing, examining the
conflict resolution strategies used by caregivers and discussing key elements for setting
boundaries. Sebre et al. (2015) highlight that harmful parenting practices, such as coercive
discipline and punishment, are associated with more significant child problems, while positive
practices are linked to lower rates of behavioral problems. Additionally, harmful practices
correlate with higher levels of anxiety and depression in children. Extensive research has shown
that coercive practices can be detrimental to child development (Bolsoni-Silva & Loureiro, 2021).
Often, the use of such practices stems from a lack of awareness of alternative educational
strategies (Barros et al., 2015), which are introduced and discussed in this session.

The seventh session explores the importance of the affective dimension in child
development, helping caregivers identify and enhance affective exchanges with their children.
Additionally, this session highlights the role of parental social skills (Bolsoni-Silva & Borelli,
2012), which are essential for managing interpersonal relationships, particularly in supporting
children’s learning and development. Finally, the last session is dedicated to synthesizing and
reflecting on the lessons learned and experiences gained throughout the workshop and allowing
participating caregivers to evaluate the intervention.

Thus, the workshop sessions’ thematic progression begins with parenting and the
importance of a parental support network, followed by the specific aspects of child development
and positive and negative child-rearing practices. Each session includes various activities, such
as group dynamics and the presentation and discussion of short videos, among other tools. Since
this study focuses on describing the foundations of the intervention, the details of each session’s
activities will not be presented due to space limitations.

Each workshop session includes homework related to the session’s theme, which
caregivers are encouraged to complete. In addition, additional readings and videos on the topic
are suggested. These materials are shared as images via a WhatsApp group created after the first
session with the participants’ consent.

Each workshop accommodates up to 15 caregivers and is facilitated by a pair of trained and

supervised undergraduate psychology students. Before joining the group, caregivers participate in
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an individual interview where they are informed about the intervention’s objectives and the
workshop structure. During this interview, they are encouraged to keep their device’s camera and

audio enabled during sessions to enhance participant interaction.

Data collection procedures and data analysis

Participants were recruited through social media, where flyers were posted, resulting in
a convenience sample. After registering and signing an informed consent form online, caregivers
were invited to an individual remote interview, during which the intervention and study objectives
were explained. Those who agreed to participate received a link to complete the pre-test
questionnaires and attended the eight workshop sessions. In the final session, they received a
new link to complete the post-test data collection.

Quantitative data obtained from the instruments were analyzed following the guidelines
provided by their respective authors. After calculating individual scores, data distribution was
assessed using the Shapiro-Wilk test. As most variables did not follow a normal distribution,
nonparametric Wilcoxon tests were applied to compare pre- and post-intervention scores, with
significance set at p < 0.05.

The quantitative data from the Intervention Evaluation Questionnaire were subjected to
descriptive statistical analysis. The qualitative data from the same instrument were analyzed
using Content Analysis, as proposed by Bardin (2016). This process involves the following steps:
1) pre-analysis, where a preliminary reading of the material determines what will be analyzed
and enables the development of hypotheses; 2) data coding, in which data are broken down into
smaller units to facilitate systematic organization and interpretation; 3) results interpretation,
when patterns and relationships between responses are identified by creating categories; and 4)
quantification of categories by analyzing the frequency of the categories that emerged from the
previous steps. Through this process, deeper insights were gained into caregivers’ perceptions of

various aspects of the intervention.

Results

The sample included 30 participants, and there was no sample calculation. This number
represents 27.8% of the 108 caregivers registered for the six workshops. There was the loss of
participants in several steps of the study: some failed to attend the first workshop session after
registration, others dropped out throughout the sessions, and some individuals participated in all
sessions but failed to complete both the pre- and post-tests.

Of the 30 participants, 28 (93.33%) were women (all mothers), and two (6.66%) were
men (both fathers). The participants’ ages ranged from 26 to 72 years old, with a median of 40.5
years old. Most were married (83.33%), while 10 participants (6.67%) were divorced. Regarding
education, 66.67% had completed graduate studies, 13.33% had an undergraduate degree, and
20.00% had finished high school. The per capita income of the sample ranged from R$660.00
to R$10,000.00, with a median of R$2,666.66.
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The age of the focus child—the child who motivated the parents to seek the workshop—
ranged from 3 to 12 years old, with a median of 7 years old. On average, participants reported
caring for 1.5 children in their daily lives.

The scores obtained on the PAFAS, which assesses parenting and family adjustment,
indicated that participants exhibited a low frequency of dysfunctional parenting practices and
emotional maladjustment, experienced minimal conflict in family relationships, and faced few
challenges in parental teamwork. Additionally, they maintained healthy parent-child bonds
before and after the intervention (Table 1). Consequently, no significant differences were found
in the scores between the pre- and post-intervention assessments.

Regarding parental involvement, the QEP scores indicated that participants were highly
engaged in providing direct and indirect care, emotional support, evocations, play and openness,
and discipline. Similarly, the EIP scores reflected a high level of investment in care and affection,
coexistence, discipline, and values. The comparison between pre- and post-intervention scores
did not reveal significant differences in this instrument (Table 1).

The CRS scores indicate that the participants presented a good coparental relationship
with high scores in the endorsement, closeness, support, division of labor, and agreement
subscales and low scores in the conflict and undermining subscales, both before and after the
intervention. Thus, no significant difference was found in the scores between the instrument
applications (Table 1).

The low scores obtained in the CTSPC indicated that the participants seldom used violent
discipline, psychological aggression, corporal punishment, physical maltreatment, or severe
physical maltreatment, both before and after the intervention. Therefore, the pre-and post-test
comparisons did not show significant differences (Table 1).

Regarding children’s strengths and difficulties (SDQ), participants rated their children
high in prosocial behaviors and low in social problems (Table 1). Moderate scores were assigned
to emotional, conduct, and hyperactivity problems, indicating that participants perceived some
difficulties in these areas. Most scores remained stable between the pre- and post-intervention
assessments, except for emotional problems, which significantly decreased from pre- to post-

intervention (Table 1).
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Table 1
Comparison of instrument factors between pre- and post-tests
Instruments Factors (score) Pre intervention Post intervention Z (Wilcoxon)
(m) Median Min-Max Median Min-Max
PAFAS Dysfunctional parental 24 22 14 — 28 -1.739
(30) practices (0-51)
Parent-child bond quality 26 15 - 30 25 1 =31 -1.203
(0-33)
Parents’ emotional 6 2-9 5.5 1-1 -0.945
maladjustment (0-15)
Difficulties in family 3.5 0-38 3 0-9 -0.041
relationship (0-12)
Problems in parental 2 o-7 3 o-7 -1.145
teamwork (0-9)
(S;?) Emotional problems (0-10) 4 0-10 2.5 0-7 -2.081%
Conduct problems (0-10) 3.5 0-8 3 0-8 -0.639
Hyperactivity (0-10) 4 0-9 4 0-9 -0.498
Social problems (0-10) 1 0-9 2 0-6 -0.42
Pro-social behavior (0-10) 9 4 =10 9 6 - 10 -0.469
%F;F)’ Direct and indirect care (0-6) 418 1.9-6 £4.09 1.63 - 5.18 -0.533
Emotional support (0-6) 5.55 21 -6 5.77 3.88 -6 -1.071
Evocations (0-6) 5.4 3-6 5.4 3.4-6 -0.848
Play and openness (0-6) 3.5 2-55 3.5 2.16 = 5.33 -0.14
Discipline (0-6) 3.66 0.66 — 6 4 033-6 -0.059
Care and affection (1-5) 4.8 43-5 4.92 4.08 =5 -1.144
(F;;) Coexistence (1-5) WA 2.22 = 4.89 4.52 3 - 4.94 -0.394
Values (1-5) 4.68 3.78 -5 4.76 3.7-5 -1.202
CRS Endorsement (0-6) 4.85 2.14 -5.86 4.28 1.85 -6 -0.07
(25) Closeness (0-6) 4 12-6 4.6 0.4-6 -1.532
Support (0-6) 3.5 033-6 333 0-6 -0.302
Undermining (0-6) 0.66 0—3.83 116 0-5.5 -0.605
Division (0-6) 3 1-6 4 1-6 -1.475
Agreement (0-6) 4.5 1.5 £4.25 1.25 -6 -0.181
Conflict (0-6) 0.9 00— 4.2 0.8 0-3 -1.851
C(T2$9P)C Non-violent discipline (0-6) 2.45 0-5 3 0.75 = 5.25 - 1.48
Psychological aggression 1 0- 25 1 0-3.2 -0.036
(0-6)
Physical punishment (0-6) 0.4 0- 3.6 0.5 0-35 -0.286
Physical maltreatment (0-6) o 0-2 o o-1 -0.406
Severe physical maltreatment o 0 - 0.25 o 0 - 0.25 o
(0-6)
Note: p< 0.05.
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All participants completed the Intervention Evaluation Questionnaire. It included state-

ments rated on a 5-point Likert scale, and open-ended questions. The close-ended responses

indicated that participants gained substantial knowledge from the workshops, had a high level of

engagement, felt more confident after participating, and enjoyed the workshop sessions (Table 2).

Table 2

Means and standard deviations of the responses to quantitative statements on the Intervention Evaluation

Questionnaire.

Items Likert scale (1 to 5 points) M SD
When | participated in the Workshop meetings, | think | learned ~ Nothing — Many things 4.66 0.60
about positive parenting...
Regarding my participation in the Workshop, | consider that ... No benefit at all — Very high benefit 4.40 0.56
Regarding my skills as a father/mother or caregiver, after Very insecure — Much more confident ~ 4.16 0.46
participating in the Workshop, | feel that | am...
My feelings about participating in the Positive Parenting I strongly disliked it — | liked it very 4.93 0.25

Workshop meetings... much

The responses to the three open-ended questions were categorized using Content Analysis.

We identified 49 responses to the question: “What activities or discussions did you find most

interesting during the workshop meetings?” which were grouped into 12 categories (Table 3).

‘Mental health and self-care’ and ‘limits and discipline’ were the most frequent response categories,

in addition to the more general response indicating that all the content was interesting.

Table 3

Frequency of response categories to the question about the activities considered most interesting by

workshop participants.

Categories N %
Mental health and self-care 1 22.45
Everything was interesting 9 18.37
Limits and discipline 7 14.29
Homework 3 6.12
Others 3 6.12
Parenting social skills 3 6.12
Exchange of experiences and testimonies with the group participants 3 6.12
Facilitators’ empathy and welcoming 2 4.08
The importance of affection 2 £4.08
Coparenting 2 4.08
How the topics were addressed and reflections 2 £4.08
Child development, milestones and expectations 2 4.08
Total 49 100

Psicologia: Teoria e Prdtica, 27(1), ePTPHD16869. Sdo Paulo, SP, 2025. ISSN 1980-6906 (electronic version).

https://doi.org/10.5935/1980-6906/ePTPHD16869.en


https://doi.org.10.5935/1980-6906/ePTPHD16869.en

POSITIVE PARENTING: INTERVENTION AND PARTICIPANT EVALUATION 15

We identified 31 responses to the question requesting suggestions for changes or
improvements to the intervention, which were grouped into 12 categories (Table 4). While the
most frequent response indicated no suggestions or that everything was positive, a common

recommendation was to increase the number of sessions and provide additional study materials.

Table 4

Frequency of response categories to the question about suggestions for changes in the intervention.

Categories N %
No suggestions for change/Everything was positive 7 22.58
More meetings 6 19.35
More study material 4 12.90
New content not covered in the workshop (e.g., food) 3 9.67
Reduce the duration of each meeting 2 6.45
Follow-up with participants after the workshop ends 2 6.45
Problems with internet access/in-person workshop 2 6.45
Increase the duration of each meeting 1 3.23
More in-depth content of the topics already covered 1 3.23
Extensive questionnaire 1 3.23
Maintain the welcoming attitude of the facilitators 1 3.23
More regularity in participant attendance 1 3.23
Total 31 100

When the Intervention Evaluation Questionnaire asked about the facilitators’ performance,
58 responses were identified, grouped into five categories: 1) great/excellent (n=19; 32.76%); 2)
confident, prepared and coherent (n= 15; 25.85%); 3) welcoming/empathetic (n= 12; 20.69%); 4)

dynamic and enjoyable mediation (n= 8; 13.79%); and 5) committed/responsible (n= 4; 6.9%).

Discussion

Regarding the participants’ sociodemographic profile, mothers predominated. This
finding aligns with the literature (Finan et al., 2018), which indicates that even today, the
responsibility for child care and upbringing is more strongly associated with the maternal figure,
while fathers often take on a supporting role (Borsa & Nunes, 2011). Therefore, strategies are
needed to encourage greater paternal engagement in this type of intervention.

Most participants were married, and the sample’s high income and educational levels
indicate that the caregivers did not face a context of vulnerability. Having a support network and
resources are well-established contextual factors that influence parenting (Kotchick & Forehand,
2002). These aspects may have contributed to the high parenting scores obtained even before
the intervention (pre-test assessment). Another factor that possibly explains the high scores in
parenting obtained in the pre-test is selection bias, given that a convenience sample was

adopted, which is one of this study’s limitations.
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Thus, it is likely that the individuals who sought the workshop were already motivated to
learn more about parenting and were already performing positive practices that they wanted to
improve. This explanatory hypothesis makes sense if we consider the responses that demonstrate
the participants’ interest, as well as the suggestions for increasing the number of meetings and
providing more study materials.

Various instruments were applied to assess parenting, coparenting, conflict between
parents and children, and children’s strengths and difficulties before and after the intervention
to identify changes in the responses that would indicate the positive effects of the intervention.
This study’s hypothesis, that there would be significant differences in the parenting-related
aspects after the intervention, was rejected. No significant differences were found in these
measures after the intervention; however, positive changes were found in the means for each
instrument applied.

The Sanders et al. (2014) meta-analysis indicates that positive parenting interventions
improve various aspects of parenting practices, parental adjustment, and children’s social and
emotional behaviors. Regarding children’s skills, Baumel and Faber (2018) evaluated an online
parenting program designed to foster child development, teach new skills to parents, and help
them prevent and manage disobedient behaviors. The program was found to be effective in
reducing child behavior problems. In this study, however, the intervention led to a significant
reduction only in children’s emotional problems, while other indicators remained unchanged, a
finding that contrasts with previous literature, even though eight sessions are generally
considered sufficient to produce measurable effects (Enumo et al., 2020).

There are two possible explanations for this significant decrease in the SDQ emotional
problems factor. First, the skills and knowledge acquired through participation in the intervention
may have enabled parents to manage better the care provided to their children, reducing the
occurrence of emotional problems. Another explanation is that after acquiring knowledge
regarding child development during the intervention, parents began to recognize certain
behaviors as expected at a given point in development, seeing them as less problematic.

The absence of significant differences in the other instruments and the other SDQ
subscales suggests that the intervention did not modify the constructs assessed by these
instruments. It is impossible to state whether such a lack of changes is due to the characteristics
of the participants or the intervention itself. Thus, although the workshop was based on the
recommendations of the literature (Alvarez et al., 2018) and addressed aspects present in other
programs, such as those by Altafim and Linhares (2020), Baumel and Faber (2018), and Kadzin
(2009), the proposed sessions and activities of this intervention are unique, as is the characteristic
of being online and mediated by undergraduate Psychology students. Such factors may have
implications for the results, which are less favorable than expected.

Regarding the participants’ characteristics, two factors should be considered. First, the
sample initially demonstrated strong positive parenting practices, high parental involvement

and investment, and a low frequency of conflict and coercive discipline. This good baseline
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performance may have limited the extent to which the learning and experiences gained through
the intervention were reflected in higher post-intervention scores. In other words, the absence
of significant differences may be attributed to a ceiling effect (Breakwell et al., 2010), given the
sample’s profile. As previously discussed, participants with high educational and income levels
who were already motivated to learn about parenting were included in the study.

Another factor that may have contributed to the lack of differences between the pre-
and post-intervention assessments is the small sample size. A smaller number of participants
increases the likelihood that individual variations obscure the effects of differences between
groups (Sprent & Smeeton, 2001). Nevertheless, despite the absence of significant changes in
most post-intervention scores, participants expressed satisfaction with the intervention in the
Evaluation Questionnaire administered at the end.

In the quantitative analysis of this instrument, all evaluated aspects received average
scores close to the maximum, indicating that participants felt they had learned a great deal from
the intervention and gained confidence in caring for their children. Additionally, they reported
making good use of the workshop and enjoying it greatly. As Eyberg (1993) highlighted,
satisfaction measures in parenting interventions are important indicators.

The analysis of the discursive questions indicated that the topics that most interested
participants were mental health, self-care, limits, and discipline. This finding highlights the
importance of addressing mental health in positive parenting interventions, given its benefits for
participants (Enebrink et al., 2014; Barlow et al., 2016; Vazquez et al., 2016) and its role as a risk
factor for child development (Irurita-Ballesteros et al., 2019). Additionally, it suggests that one
of the most significant challenges in caregivers’ child-rearing practices is disciplining children
without coercion (Barros et al., 2015; Bolsoni-Silva & Loureiro, 2021).

The questionnaire’s second question asked participants to provide suggestions for
improving the workshop. The most frequent response indicated that everything was positive or
no changes were needed, reinforcing a positive evaluation of the intervention regarding
participant satisfaction. The two most frequent categories reflect participants’ engagement with
the intervention, as they suggested adding more meetings and study materials. However, their
feedback also highlighted important areas for improvement in future workshops, such as
reducing the number of instruments used in pre- and post-tests and implementing follow-up
sessions after the workshop’s conclusion.

The participants’ evaluation of the facilitators was very positive, an aspect confirmed in
all categories in the content analysis. Studies show that the performance of intervention
mediators is an important element of an intervention’s success (Altafim & Linhares, 2020).
Although the participants evaluated the workshop positively, this study presents some
limitations.

One limitation concerns participants’ profiles, with the majority being mothers with
higher income and educational levels. Such a profile impedes the generalization of results to

other caregivers with different educational and socioeconomic levels. Other segments of the
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population may not have found this type of intervention attractive, as they could not envision
the potential benefits associated with their participation. Access to quality Internet and electronic
devices with cameras and audio may have been additional factors possibly impeding other
segments of the population from accessing the intervention (Santana et al., 2020).

In addition to these limitations, participant adherence also stands out, as there was a
significant dropout rate, particularly between registration and attendance at the first workshop
session. Many caregivers registered for the intervention but did not attend the initial session,
representing a loss unrelated to the characteristics of the intervention itself. Although the overall
dropout rate exceeded 70%, it falls within the range reported in the literature (Marin et al.,
2019). As highlighted by Aléssio et al. (2022), while remote interventions are likely to remain an
important alternative, they require greater flexibility and creative adaptations from both
professionals and participants to effectively transition from in-person models.

There is another limitation that future studies could consider and overcome by including
a methodology encompassing the management and analysis of a control group and follow-up
with participants after the intervention is completed. Therefore, studies including these
adaptations to the program to overcome the previously mentioned limitations will indicate
whether this remote intervention provides the same benefits as those indicated by the literature
for interventions of this modality within the Brazilian context.

Remote learning was widely adopted during the Covid-19 pandemic, as it was the only
alternative available (Santana et al., 2020). Nonetheless, this method remains relevant even
after the pandemic ended, as the international literature has reported some benefits (Baumel &
Faber, 2018; Baumel et al., 2016; Breitenstein et al., 2016; Nieuwboer et al., 2013; Novianti et al.,
2023; Sourander et al., 2022; Thongseiratch et al., 2020); however, its effectiveness in promoting
parenting practices still lacks evidence in the Brazilian context.

Therefore, contrary to the initial hypothesis, the conclusion is that despite the
participants’ positive evaluations, the Positive Parenting Workshop vyielded few significant
changes in the parental variables investigated. Only decreased emotional problems were reported
regarding the participants’ perception of child behavior. However, the qualitative analysis showed
the program’s potential to encourage reflection, promote routine adjustments, and enhance
family dynamics. Therefore, future studies are suggested to investigate whether the program
would vyield different impacts on caregivers from other contexts, considering the lack of

statistically significant effects in the population addressed in this study.
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